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TEEN HYPE’S MISSION

To help prepare 
the next generation 
of leaders

〈  Key Learning Questions
 Where are Teen HYPE alumni today?

 How did Teen HYPE impact alumni?

 What do Teen HYPE alumni need now?

USE OF RESULTS

〉 Donor development

〉 Sweet 16 White Paper

〉  Supporting the development 
of the Teen HYPE Framework 
and Strategic Plan

〉 Programming

INTRODUCTION
Teen HYPE (Helping Youth by Providing Education) is a Detroit 
based nonprofit which empowers youth to reach their potential 
as the next generation of leaders. It was founded in 2004 by 
Ambra Redick and Franky Hudson in response to the city’s lack of 
recreation centers and safe places for its youth. Teen HYPE always 
desired to be more than a safe space and provides intentional 
programming to enrich the lives of its participants.

Teen HYPE intends to celebrate its Sweet 16th birthday in 2020 
and in preparation for that event it wished to better understand its 
impact on alumni and create mechanisms to more systematically 
connect and support them. Teen HYPE has touched more than 
35,000 Detroit-area youth over the past fifteen years.1 This 
evaluation targeted its Peer Educators who received its most 
intensive services focused on community service, social justice and 
risk avoidance.2  

Rooted-Growth and Teen HYPE engaged in Launch Meetings 
to co-create the design of the study. The meeting included a 
development of Purpose Statement, a Visual representing key 
study concepts, and prioritization of the study’s focus. Below are 
the developed Key Learning Questions (KLQ) and expected uses of 
the results.

〈   After the data was collected,  
Teen HYPE decided to add an 
additional Key Learning Question:

  How can the literature contextualize the findings to 
develop the best possibilities for Teen HYPE current 
Peer Educators and Alumni?
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LEARNING FORWARD DESIGN
Teen HYPE’s intentions for this project were twofold: 1) to 
receive the answers to the Key Learning Questions, and 2) 
to create a database to better facilitate connections and 
engagement with Alumni. The last Teen HYPE’s past alumni 
survey included 37 participants, and Teen HYPE wished to 
dramatically increase the response rate. 

An adaptable design was used to engage staff, key alumni, 
and recruit previously not-engaged alumni to share their 
experiences and needs. This study’s design evolved to better 
meet the needs of the client. 

Visual 1. Design of the Teen HYPE Alumni Study’s scope of work

〈  There were five stages in this process going forward (as visualized above):
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•  Recruitment: Interactive meetings with staff and a 
few key alumni identified other alumni who could help  
develop the best plan for reaching as many alumni 
as possible. While several methods were discussed, a 
two-pronged approach was determined to be the most 
fruitful.  Survey links were posted on Facebook, and, at 
the same time, Teen HYPE staff texted the survey out 
using their contact list. 

•  Two staged design of a survey, followed by 
online focus groups: A survey was developed and 
tested with the Alumni Advisor group to test timing 
and wording. Teen HYPE’s program staff provided initial 
feedback on the developed survey, and then online focus 
groups were conducted. Below are the details. 

 〉  Broad audience, short and non-confidential survey: 
The first survey focused on gathering information 
from the widest audience possible and followed up 
on Teen HYPE experiences of the participants, their 
demographics (education level, number of kids, family 
members, employment status, connectedness, etc.), 
leadership engagement, and their current needs. The 
goal of the survey was to engage more alumni in Teen 
HYPE reporting and future activities.

   Participants were not promised confidentiality within 
Teen HYPE. In other words, for this Teen HYPE had 
access to who answered what. This allowed Teen HYPE 

to obtain a database which can be used to follow up 
with alumni, and to access contact information for 
future alumni engagement. This survey intentionally 
allowed Teen HYPE to ask survey respondents 
individually if they wanted to share their story publicly.

   However, survey participants were promised that 
findings would be confidential in all public reporting.  
No respondent answers would be associated with the 
findings in summaries, reports, or to the general public 
unless further permission was granted.

 〉  The second design stage was reformulated as an Online 
Focus Group instead of a long, intensive, confidential 
survey. After reviewing the rough survey results, the 
Teen HYPE staff decided that an online focus groups 
would be more useful to inform the development of  
future programming goals  than the previously planned, 
more in-depth, and confidential survey. 

   Participants in the first survey were recruited to 
participate in the second survey. 

•  Literature Review: Peer reviewed articles, news 
articles and grey papers were reviewed to understand 
how the literature views the experience of urban youth 
and ways to help the youth thrive. 

Create a 
nonconfidential 

survey to 
distribute widely 

to alumni

SURVEY

Share findings 
with alumni and 
receive feedback 

on best 
next steps

ONLINE FOCUS GROUPS

Search for how 
the literature 

frames concepts 
related to the 

findings

LITERATURE REVIEW

Engagement 
and distribution 
of the findings

REPORT

Engage sta� and 
alumni to recruit 
and engage past 

alumni

RECRUITMENT 

1 2 3 4 5



DATA SOURCES
Data for this study was gathered from the following sources:

The 134 alumni who participated in the survey were 
slightly more female, 61%, than male, 37%. Two percent 
of alumni survey respondents specified they were gender 
non-conforming. 

The vast majority, 94%, of alumni survey respondents 
identified as Black or African American, with two percent 
identifying as White, one percent identifying as American 
Indian or Alaskan Native. Three percent identified as being 
of multiple races. The majority of alumni respondents, 

134 alumni 
who completed an 

online survey through 
SurveyMonkey.

16 (who completed  
the survey) were then 

engaged in Online Focus 
Groups on Zoom.

Over 50 peer reviewed 
articles, newspaper articles, 

and grey literature  
were reviewed.

97%, do not identify as Mexican, Mexican American, 
Chicano, Puerto Rican, Cuban, Cuban American, or some 
Spanish, Hispanic, or Latinx group. Two percent identified 
as being of multiple Spanish, Hispanic, or Latino groups, 
and one percent identified as being Cuban.

Figure 1 below shows the survey ages ranged between less 
than 17 years old to 30 - 39 years old, with the majority of 
participants identifying as being 21 - 29 years old. 

Figure 1. Alumni Survey Respondents Ages

The Majority Of Alumni Survey Respondents Were 
Between The Ages Of 21 And 29 Years Old. (N=108)

4%
17 YEARS OR YOUNGER

24%
18-20 YEARS

70%
21-29 YEARS

2%
30-39YEARS

0%
40-45 YEARS
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FINDINGS BY KEY 
LEARNING QUESTIONS

〈   How does the literature contextualize 
Teen HYPE urban youth’s experiences 
through a Just Practice lens?

  Urban youth from low resource communities need  strong 
social-emotional skills and also linkages to both resources 
and people. While Detroit is currently on an economic rise, its 
historic, economic, social and political context intensifies the 
challenges Teen HYPE alumni face while pursuing a thriving 
quality adult life. 

  This literature review followed the Finn and Jacobson (2008) 
Just Practice model to frame its structure. The Just Practice 
model stipulates that social justice interventions need to 
consider History, Context, Power, and Possibility to accurately 
make Meaning in their work. 

Historical Context of Detroit

Detroit is like a phoenix, with epic rises and falls.  The city declared 
bankruptcy in 2013,3 but even before the Great Recession, Michigan 
and Detroit suffered a significant economic downturn. Between 
1999 and 2007 the Detroit region lost more than 229,000 jobs,4 
and unemployment doubled from 3.9 percent to 6.7 percent.5 
The effect of globalization on the Rust Belt economy and the 
significant white flight to the suburbs in the 1960s – ‘70s critically 
wounded the city.6 The population shrank from 1.86 million 
residents in the 1950s7 to 672,662 in 2018.8 The population decline 
strained  resources as Detroit’s urban structure was no longer 
optimized for its size. Detroit lost its residential and manufacturing 
vitality and tax base.9  

Detroit has historically treated African Americans severely. African 
Americans faced police abuse, denial of education opportunities, 
discriminatory labor markets, and racial residential and educational 
segregation.10,11 In 2008, Detroit still had the highest levels of racial 
segregation in schools and housing in the nation.12 A 2008 study 
by EPE Research Center found Detroit City public schools to 
have the lowest high school graduation rate (24.9%) among the 
50 largest school districts in the nation.13 Farley (2018) reported 
that the economic prosperity of African American metropolitan 
residents of Detroit declined between the 1970s and 2018.14 While 
acknowledging the adverse environments African Americans face, 
Farley (2008) argued that the disappearance of blue collar jobs 
and the educational system’s failure to prepare the next generation 
for available employment are the primary contributors to decline in 
prosperity among African Americans living in Detroit.15   



Very recently the city has started to show signs of 
regeneration; a more prosperous city is beginning to 
emerge.16 In 2018, Detroit came out of the budgetary 
oversite imposed after its declaration of bankruptcy.17 
Having successfully shed seven billion dollars of debt,18 the 
city resumed services such as cleaning storm drains and 
hiring street sweepers.19 Crime rates have decreased with 
a fifty-year low in the murder rate in 2017.20,21 Employment 
of Detroit metropolitan African Americans increased by 
23 percent and per capita income went up 14 percent 
between 2011 and 2016.22 In 2016 and 2018, significant 
funding (over $172 million dollars) from philanthropic 
and quasi-public funds became available to revitalize 
neighborhoods far from the wealthier economic centers of 
downtown and Midtown Detroit.23   

At the heart of Detroit’s revitalization is a concerted effort 
to increase the availability to youth of educational and 
skill-building opportunities which will prepare them to 
compete equitability in the 21st century job market.  

“ The high school dropout who falls prey 
to the challenges in the community 
could have been the community’s next 
business leader, educator, entrepreneur, 
community organizer or political leader. 
This individual story is tragic, but an 
entire community of youth lost this way 
is a societal challenge that will prove 
disastrous to Michigan’s economic 
future.”24 

The Kirwan Institutes’ Communities of Opportunity Social 
Justice Model prioritized building human capital and 
supporting linkages between people and resources as two 
of the three most important factors to build opportunities 
for Detroit’s youth.25  

Environmental Factors Affecting Urban Youth

Neighborhood environments. Neighborhood 
environments have been found to positively or negatively 
affect educational outcomes. Community trauma has 
been directly or indirectly linked to poor health and life 
outcomes, including substance use,26 sexual risk behavior27, 

28 and poor mental health outcomes.29, 30, 31 Community 
trauma is defined as acts of aggression (e.g. muggings, 
robberies, rape, gang or gun-related incidents) outside 
the home among people who may or may not know each 
other. 32, 33 Engaging in sexual intercourse at earlier age 
increases the likelihood of contracting multiple STDs.34  

In addition to the known potential reproductive health 
consequences, a high prevalence of STDs has also been 
linked to substantial economic and psychological costs to 
young people.35  

Myth of meritocracy. Urban youth in under-resourced 
communities are often condemned to view themselves 
as solely responsible for achieving success.36 Americans 
believe in exceptionalism and self-reliance, and often do 
not recognize the privileges afforded to middle-class 
adolescents, and conversely not available to others.37, 38, 39 
This almost mythical emphasis on individual responsibility 
places the blame for poverty or joblessness on an 
individual’s own shortcomings and inadequacies.40, 41 Yet in 
reality, urban spatial, educational, and housing segregation 
increases the social isolation of communities of color from 
individuals and institutions representing the mainstream.42 
Limited access to social networks prevent urban youth 
from  building the social capital which propels youth in 
mainstream U.S. society towards successful futures.43  
Baldridge (2016) argues this isolation “others” the urban 
poor and undermines any larger critiques of societal 
failures, resulting in a sense of permanency for urban 
people of color in this isolated position.44  

The Invisible Force of Power & Privilege

Social Capital. Social capital, which refers to the network 
of relationships among people who live and work in a 
particular society, serves as a mechanism of privilege 
that emphasizes individual merit,45 and yet is often 
contingent on youth knowing and meeting “unwritten 
rules” of the dominant economic group (i.e. White, upper-
class males).46,47 Lardier et al. (2017) argue that urban 
youth have a reduced ability to build social capital when 
they remain ignorant of sources of privilege, such as 
financial resources, communication skills (e.g., non-slang 
vocabulary, English as the primary spoken language), 
individual motivation, and actively present parents as 
opposed to working-class parents who may have multiple 
jobs.48 Building social capital is essential and yet hardest 
to cultivate for those who do not recognize their own 
need and potential to build it.  

Mentors. The importance of mentoring increases as 
technology reduces a company’s need for employees and 
consequently  organizations flatten, and individuals need 
to change positions or transfer to another department 
to obtain career promotions.49 Mentoring provides 
support for a variety of professional development 
functions (challenging assignments, exposure and 
viability, coaching, protection, and direct forms of 
sponsorship) and socioemotional support (friendship, 
counseling, acceptance and confirmation, and role 
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modeling).50 Individuals who gain mentors are 
greatly advantaged, and those without can be 
significantly disadvantaged. It is a source of social 
capital that can link urban youth to resources and 
make young people more likely to thrive.

In the mentoring relationships the authenticity of 
the connection between mentors and mentees 
meaningfully impacts the effectiveness the 
experience.  DuBois et al. (2017) conducted a 
seminal meta-analysis of 73 research studies 
on youth mentoring programs which showed 
that mentoring programs gains effectiveness 
at times when 1) youth have been exposed to 
significant levels of environmental risk; 2) when 
the educational or occupational backgrounds of 
mentors and mentees are similar; 3) when youth 
and mentors are paired on matching interests.51 
Without these authentic reasons for connecting 
the long-term effectiveness of mentoring program 
outcomes were significantly less strong. This 
research also found men benefited more from 
mentoring programs than women.52 This meta-
analysis found authenticity of the mentoring 
connection mattered more than the racial or 
ethnic matching of mentor and mentees when 
looking at long-term outcomes. 

Research has also found that attention must be 
paid to how mentoring relationships end. One 
third of mentoring relationships were found to 
end before the initial time commitment expired.53 

Prematurely-ended mentoring relationships may 
hurt participants.54 These findings suggest the 
need to create clear processes for successful 
closure of a mentorship relationship, such as 
a requirement for clarity  when a mentoring 
relationship has ended, and a review the strengths 
of the experience.

Teaching youth how to build natural mentoring 
relationships has been increasingly identified 
as a way to enhance positive outcomes for 
at-risk youth. Natural mentors are different 
from mentoring programs. According to Timpe 
and Lunkenheimer (2015) natural mentoring 
relationships emerge from youth’s daily 
interactions and activities and are described 
as having three key characteristics: a common 
recreational interest,55 emotional bond and 
frequent contact,56 and a relationship span of over 
a year or more time.57 Natural mentors have been 
found to improve produce significantly stronger 
health, mental health, and economic outcomes for 
African American youth. Hurd and Zimmerman 
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(2010) found that five years after high school, 
African Americans with natural mentors were 
less likely to be depressed and less likely to 
engage in sexual risk behaviors.58 Timpe and 
Lunkenheimer (2015) found the net present value 
of total lifetime benefits to having a male natural 
mentor was $458,000 for African American 
fatherless youth, as compared to an approximate 
$190,000 for all fatherless youth.59 Schwartz 
and Rhodes (2016) suggest the following three 
mentoring approaches empower youth to learn 
how to develop natural or authentic mentoring 
relationships: Youth-Initiated Mentoring (YIP) 
approach, Connected Scholars Program, and 
Intentional Mentoring approach.60 

Possibility through Noncognitive Skill 
Development Building Individual 
Resiliency 

Social-Emotional Learning (SEL). SEL is broadly 
described as the process of acquiring the ability 
to recognize and manage emotions, develop 
caring and concern for others, establish positive 
relationships, make responsible decisions, and 
effectively handle challenging situations.61 

The ability of an individual to build reliance is 
attributed to strong social-emotional skills.62 
There is an increased call for youth-focused 
programs to support the acquisition of these 
skills to build competency.  An increased body 
of literature supports the premise that youth’s 
social-emotional competence predicts school 
success,63 and improves health outcomes such 
as physical health, substance dependence and 
overall-wellbeing.64 

Neuroscience research has found that youth 
living in conditions shaped by discrimination 
and high-stress are negatively impacted by 
cognition and social-emotional well-being, which 
can have adverse implications for health, brain 
development, and learning.65 Brain development 
and growth requires positive social and emotional 
experiences. Research suggests targeting 
interventions for youth is advantageous, as early 
adolescence is one of the times when brains 
are more malleable and therefore skills can be 
developed more quickly.66  

Social-Emotional Learning (SEL) and Degree 
Completion for Urban College Students. 
Studies find that barriers to success in college 
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environments disproportionally affect low SES students 
and those who identify as Black and Hispanic. A study by 
the National Center for Education Statistics reported that 
46.9% of Black and 48.8% of Hispanic full-time students 
attained a degree within six years, compared to 68.9% and 
72.8% of their White and Asian peers.67  

College students who are the first in their family to attend 
college are 71% more likely than their non-first generation 
peers to drop out of college.68 These students are more 
likely to struggle due to juggling university and a job, to 
feel less prepared, to hold negative attitudes about their 
potential, to feel unsupported by their families, and to be 
challenged to make social connections.69, 70, 71    

Aspelmeier, Love, McGill, Elliott, and Pierce (2012) found 
that self-esteem and locus of control were most predictive 
of academic success for first-generation students, 
although this holds true for all students.72 Fostering a 
sense of belonging has been found to increase self-esteem 
and the likelihood these students will remain in school.73  

To support the transition of first-generation students into 
secondary environments some universities are turning 
to coaching frameworks which use SEL concepts. For 
example, the SELF CARE Coaching Framework uses four 
key SEL skills to support transitioning first generation 
students into secondary educational environments: self-
determination, self-advocacy, self-management, and a 
growth mindset.74  

Social-Emotional Learning Skills Rise in importance for 
21st Century Employability.  As the relevant technical skill 
sets needed for employment change at increasingly rapid 
rates, “soft” and transferable skills rise in importance.75 A 
2014 Gallop Poll of business leaders found that one-third 
of business leaders believed college graduates lacked 
critical business competencies, by which they meant soft 
skills (aka social-emotional skills).76  

In 2016, two strongly researched were published 
frameworks on 21st century employability skills, one 
by Child Trends and the other by the Department of 
Education and RTI; both studies identified soft skills as 
a key pillar for anyone entering the future workforce.77 
These soft skills include emotional self-awareness and 
self-regulation, teamwork skills, positive attitude, self-
worth, and a growth mindset.  Two action-based think 
tanks, Ready by Design and Preparing to Thrive (www.
selpractice.org), are actively translating the research 
on social emotional learning skills and 21st century 
employability skills into usable materials for youth 
programs.  Their aim is to enhance youth programs’ ability 
to increase a youth’s readiness to thrive when they reach 
21 years of age. 

Overall, these findings demonstrate that SEL 
skills and sustained linkages to resources will 
maximize Detroit youth’s potential beyond 
mere technical skills.

Individual urban youth can be extraordinary individuals 
with strong social-emotional skills and academic 
achievements, and yet they are often disadvantaged. 
Communities may lack local jobs, families may lack social 
capital, and cultural norms may not recognize their 
skillsets. Yet, the literature suggests that when individuals 
build social-emotional skills and create bridges to different 
resources and people, then they are more likely to thrive 
despite the constantly changing technical demands of our 
increasingly digital and globalized economic structures. 

 

“Teen HYPE taught me so much about the world we live in. 
I have always been taught to accept people for who they 
are but it wasn’t until I was in Teen HYPE [that] I learned 

how to deal with the many differences of my peers.”
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〈  WHERE ARE TEEN HYPE 
ALUMNI TODAY?

Teen HYPE alumni are doing better on educational achievement 
and family planning outcomes compared to Detroit residents.  
Most Teen HYPE alumni are employed however it is unclear how 
well there are doing compared to other Detroiters.  They are 
doing less well on financial outcomes compared to the average 
Michigander.

The majority of Teen HYPE alumni currently 
live in Michigan, with a large concentration 
still living in or near Detroit. Just over three-

quarters of the survey respondents (82 respondents) 
currently live in Michigan, and just of half of survey 

respondents (60 respondents) live in Detroit or the surrounding 
suburbs. 

Other states where the remaining quarter of survey respondents 
live included Alabama, Arkansas, Arizona, California, District of 
Columbia, Florida, Georgia, Illinois, Kentucky, Louisiana, Mississippi, 
North Carolina, New York, Tennessee, Texas, and Virginia. Two 
alumni reported to live currently overseas, with one in Australia 
and the other in China.  

All Teen HYPE alumni graduated from High 
School, and 30% currently have received 
a post-secondary degree. Teen HYPE 

graduation rates compare favorably to the 
US Census bureau report that 75% of all Detroit 

residents were high school graduates.80 Similarly, a 
2008 study by EPE Research Center found Detroit City public 
schools to have the lowest high school graduation rate (24.9%) 
among the 50 largest school districts in the nation.81 The degrees 
received by survey respondents post high school were as follows: 
4% associates degrees, 21% bachelor degrees, and 5% graduate 
degrees. Of the 70% of survey respondents who have graduated 
from high school, 41% have some college but currently have no 
degree. Twenty nine percent of Teen HYPE alumni received a High 
School degree or equivalent and, as of now, have not yet chosen to 
pursue further education. 

Focus group participants were more likely to complete a post-
secondary program than the survey respondents, with 12 focus 
group participants having completed college and four focus group 
participants having dropped out or not attended any college. The 
majority of those who had not attended post-secondary education 
or had dropped out did so due to finances. Some struggled to 
find financial scholarships for themselves, while some found their 

78

79
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families needed them to earn more wages. A few also 
questioned the value of college, as their college graduate 
friends struggled to find good jobs post-college.  Two of 
these focus group attendees had worked or volunteered 
for a few years, and with more financial support and 
direction now plan to pursue Community College. It should 
be noted some of the focus group attendees were in 
college during the Great Recession when jobs were scarce.

Alumni perceptions of college varied, but many said that 
finances had been a concern at college.  Alumni with one 
job on campus which covered their expenses or a full 
scholarship appeared to find college easier than those 
who had to juggle multiple jobs and responsibilities. 
Alumni who were shyer or more reserved in the focus 
groups appeared to struggle more to find connection in 
college than those who were clearly outgoing and lively 
in the focus groups. Alumni whose family members had 
attended college self-reported that this facilitated their 
educational success, while first-generation students 
struggled more. The first year was reported to be the 
hardest, with some alumni struggling with the lack of 
family, school, and Teen HYPE structure. Many alumni 
missed the Teen HYPE community with its trusted 
adults and friends who understood the background and 
environment in which they grew up.

The majority of Teen HYPE alumni 
survey respondents do not yet have 
children, and only 2% of Teen HYPE 

alumni reported to have had their first 
child under the age of 18. In comparison, 

2010 Data Driven Detroit reported 20.4% of 
new mothers in Detroit were in their teens.83  

Eighty four percent of alumni survey respondents (91 
respondents) do not yet have children. The 16% of 
alumni who reported to have already had their first child 
(biological, fostered, or adopted), reported to be the 
following ages when they had their first child: 2% under 18 
years old, 13% between 18 – 24 years old, and 1% between 
25 to 34 years old.

None of the focus group participants were parents.

Over half of Teen HYPE alumni are 
employed 40 hours a week, and over 
half make less than $25,000 per 

year.  To put this in context, the 2017 
median household income in Detroit was 

$27,838 with 2.58 persons per household.85 
As may be expected, the Bureau of Labor Statistics 
reported a higher 2018 annual mean wage in Michigan 
at $49,510.86 Over half of the Teen HYPE alumni work 40 
hours or more per week, and a quarter work 39 hours or 
less per week. Eight percent of alumni are unemployed 
and currently not looking for work. This leaves 14 percent 
of Teen HYPE alumni survey respondents unemployed 
and looking for work.

Financially 84% of alumni reported to earn less than 
$50,000 per year. Survey respondents reported the 
following: 29% make between $1 to $9,999 per year, 26% 
make between $10,000 - $24,999, and 29% make between 
$25,000 - $49,000 per year. Nine percent of alumni 
reported to make $50,000 or more per year. Survey 
respondents reported to make the following: 6% earn 
$50,000 to $74,999, and 3% earn $75,000 or more.

Focus group results showed that Teen HYPE alumni desire 
a roadmap for how to build their financial wealth, and 
struggle to pursue their desired career. It should be noted 
many of the focus group attendees were in their mid-20s 
which is often a time when adults explore career paths. 
The focus group questionnaire originally asked alumni 
whether they felt they were able to pursue a career of 
their choice, but alumni were uncomfortable with the 
question and suggested the survey focus on the topics of 
mentor building and network expansion. Many of the Teen 
HYPE focus group attendees struggle financially, with 
low-paying current jobs. Some are entrepreneurs with thin 
profit margins. College or graduate school debt looms 
over them like a dark cloud. Others articulated a wish that 
someone had taught them how to budget and avoid credit 
card debt. 

 

82
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〈  HOW DID TEEN HYPE 
IMPACT ALUMNI?

Teen HYPE alumni believe in the value of Teen HYPE’s 
programming, and have retained positive Sexual 
Health and Leadership outcomes, and some of the 
Social-Emotional Learning skills they gained during 
the program.

Alumni satisfaction rates for Teen HYPE were very high. 
Satisfaction rates for free programs are hard to interpret as social 
desirability may affect the results; participants will more likely 
express appreciation out of gratitude rather than true value.87 As 
such, the questionnaire included a net promoter score question: 
“How likely are you to recommend [this program or service] to a 
friend or colleague?” Extensive behavioral research has identified 
the level of response required that will result in a participant 
actually recommending the program. On a scale of 1-10, where 1 
means not likely and 10 means very likely, the literature defines the 
ratings as follows: a 9 or 10 means the participant is a Promoter, 
a 7 or 8 means the participant is Neutral, and a 1 to 6 rating 
means the participant is a Detractor.88 Net Promoter score results 
(n=110) below show that 86% of survey respondents were active 
Promoters, 10% were Neutral, and 4% were Detractors. The Net 
Promoter Score was 83.

Alumni found Teen HYPE’s programming impactful. Figure 3 (on 
the page 15) shows the responses to the question “How Impactful 
were the Teen HYPE activities you participated in?” The response 
options ranged from 1 to 5, where 1 meant “Not at all,” 5 meant 
“Exceptional” and the neutral option was “Some.” There was an 
option to choose “Not Applicable” as there were variations in the 
types of programs Teen HYPE offered depending on when alumni 
participated in the program and what they chose to participate in.
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Figure 2. Net Promotor Score Visual

86% of respondents were active Promoters of Teen HYPE, 
and the Net Promoter Score for the organization was a 83. (n=110)

“How likely are you to recommend Teen HYPE to a colleague or friend?”

95
PROMOTERS 4

DETRACTORS

11
NEUTRAL



Figure 3 results shows that a majority, over 50%, of alumni 
found the Teen HYPE programs listed below as having 
an “Exceptional” impact. For each of these programs, 
less than 10% of the participants reported the negative 
responses “Not at all” and “A little.” Additionally, these 
programs were applicable to most participants, with only 
0% – 12% reported as “Not applicable.” 

•  Sexual Health Classes on STDs, HIV,  
Teen Pregnancy Prevention

• Dance, Step, Visual Arts, Music, Theater 
• Annual Education Theatrical Production
• Group Support
• Trips outside of Detroit
• Teen Hype Board of Directors
• Weekly Peer Meetings
• Field Trips
•  Tolerance classes related to race, ethnicity, class,  

ability, gender and sexual identity, bullying, and bias
• Youth Advisory Council

Figure 3 also shows fewer alumni, 22% - 40%, rated the 
following Teen HYPE programs’ impact as “Exceptional.” 
For these programs, less than 9%-34% of the participants 
reported the negative responses “Not at all” and “A little.” 
Additionally,  reporting about whether these programs 
were applicable was varied, with 1% – 32% reporting  “Not 
applicable.”

• Individual Counseling
• Career Readiness Opportunities
• College Tours
• Financial Support
•  Annual access to full medical and dental health

Alumni deeply valued the SEL skills they gained while at 
Teen HYPE. Figure 4 (on page 16) shows the responses to 
the question “Teen HYPE increased your…?” The response 
options ranged from 1 to 5, where 1 meant “Not at all,” 5 
meant “Exceptional” and the neutral option was “Some.” 
There was an option to choose “Not Applicable” in case 
Alumni felt the response options did not align to their 
own experiences. The choice of SEL skills were identified 
through a review of the literature and documents provided 
by Teen HYPE.

Not At All A Little Some A Lot Exceptional
Not  

Applicable

Sexual Health Classes on STDs, HIV, Teen Pregnancy 
Prevention (n=108) 0% 0% 3% 18% 80% 0%

Dance, Step, Visual Arts, Music Theater (n=108) 1% 3% 2% 17% 77% 1%

Annual Education Theatrical Production (n=112) 1% 2% 4% 18% 71% 4%

Group Support (n=119) 1% 0% 9% 19% 61% 9%

Trips outside of Detroit (n=102) 0% 5% 11% 25% 60% 0%

Teen Hype Board of Directors (n=95) 2% 4% 12% 24% 56% 2%

Weekly Peer Meetings (n=123) 0% 0% 7% 27% 55% 11%

Field Trips (n=120) 1% 2% 9% 22% 55% 12%

Tolerance classes related to race, ethnicity, class, ability, 
gender and sexual identity, bullying, and bias (n=115) 2% 1% 12% 23% 55% 7%

Youth Advisory Council (n=111) 0% 7% 9% 21% 51% 12%

Individual Counseling (n=130) 0% 6% 8% 18% 40% 28%

Career Readiness Opportunities (n=100) 1% 7% 16% 35% 40% 1%

College Tours (n=69) 20% 14% 17% 4% 36% 7%

Financial Support (n=102) 5% 10% 17% 22% 33% 14%

Annual access to full medical and dental health (n=102) 19% 3% 13% 12% 22% 32%

〈 15 〉

Figure 3. Perceived value of Teen HYPE’s programming 

Alumni viewed most elements of Teen HYPE’s programming as very impactful; Sexual 
Health Classes had the most positive responses and applied to all respondents. (n=69-120)
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Figure 4. Perceived value of Teen HYPE’s Ability to Develop SEL Skills 

Figure 4 results show that a majority, over 50%, 
of alumni found the Teen HYPE increased the 
following SEL skills to an “Exceptional” degree. 
For each of these programs, 6% or less of the 
participants reported the negative responses: 
“Not at all” and “A little.” Additionally, none of the 
participants reported that the SEL skill potential 
gains were “Not applicable.” 

•  Trust in at least one adult 
•  Your ability to take positive risks
•  Your ability to express caring for others 

Generally, Teen HYPE alumni report positive increases in their Social-Emotional learning 
(SEL) skills. Not a single survey respondent said any of the SEL skills were “Not Applicable.” 

Teen HYPE programming increased your...” (n=107-112)

•  Your ability to take others’ perspectives 
into consideration

•  Your positive feelings towards your community
•  Your ability to persist through life’s challenges
•  Your self-worth as you explored who you were
•  The amount of time you spent to help your 

community
•  The amount of time you spent to help society 

at large
•  Your sense of belonging
•  Your self-efficacy as you explored who you were

Not At All A Little Some A Lot Exceptional

Trust in at least one adult (n=111) 0% 2% 8% 23% 66%

Your ability to take positive risks (n=112) 0% 0% 6% 29% 65%

Your ability to express caring for others (n=108) 0% 0% 9% 27% 64%

Your ability to take others perspectives into 
consideration (n=112) 0% 1% 6% 29% 63%

Your positive feelings towards your community 
(n=112) 0% 2% 12% 23% 63%

Your ability to persist through life’s challenges 
(n=111) 0% 2% 8% 29% 61%

The amount of time spent to help your community 
(n=112) 0% 2% 12% 27% 60%

Your self-worth as you explored who you were 
(n=112) 0% 0% 6% 33% 59%

The amount of time you spent to help society at 
large (n=111) 0% 0% 7% 33% 59%

Your sense of belonging (n=112) 0% 1% 13% 28% 59%

Your self-efficacy as you explored who you were 
(n=111) 0% 2% 9% 32% 58%

Your motivation to perform well at school (n=110) 1% 5% 13% 27% 55%

Your number of positive relationships with adults 
(n=112) 1% 0% 13% 32% 54%

Access to mentors (n=111) 2% 2% 12% 32% 53%

Your motivation to perform well at school (n=110) 1% 4% 18% 27% 50%

Your positive feelings for society at large (n=112) 0% 2% 13% 38% 48%

Your positive feelings towards your family (n=110) 2% 5% 18% 28% 47%

The amount of time you spent to help your family 
(n=107) 6% 3% 16% 33% 43%
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•  Your motivation to perform well at school
•  Your number of positive relationships with 

adults
•  Access to mentors
•  Your confidence in your ability to perform 

well at school
•  Your positive feelings for society at large
•  Your positive feelings towards your family
•  The amount of time you spent to help 

your family

Figure 4 also shows slightly fewer alumni, 
43% - 48%, rated the following SEL skills as 
“Exceptionally” impacted by Teen HYPE. For 
these SEL skills, less than 10% of the participants 
reported the negative responses “Not at all” 
and “A little.” Additionally, none of the alumni 
survey respondents felt these SEL skills were “Not 
applicable” to them.

•  Your positive feelings for society at large
•  Your positive feelings towards your family
•  The amount of time you spent to help your 

family

Alumni retained the SEL skills gained while at 
Teen HYPE to various degrees. Figure 5 (next 
page) shows the SEL skills that were perceived 
to be maintained over time. Alumni were asked 
“Which of these gains from your time in Teen 
HYPE MOST influence you TODAY?” The list 
of items exactly mirrors those listed in Figure 
4 related to social-emotional learning Skills, 
however the optional answers for each item 
differed from those in Figure 4. In Figure 5, alumni 
selected the skills which applied, and there was 
no scale. A retrospective pre and posttest was 
not conducted because the methodology is 
weak when used more than six months after a 
program’s completion.89

Figure 5 results show that a majority, over 50%, 
of alumni reported maintaining the following SEL 
skills and using them currently in everyday life.

•  Your self-worth as you explored who you were
•  Your ability to persist through life’s challenges
•  Your sense of belonging

Figure 5. Sustained Social-Emotional Learning skills

The most positive lasting SEL skills gained voted for by Alumni were “Your self-worth as 
you explored who you were” and Your ability to persist through life’s challenges”  (n=104)

Your self-worth as you explored who you were

Your ability to persist through life’s challenges

Your sense of belonging

Your ability to take others’ perspectives into consideration

The amount of time you spent to help your community

Your ability to take positive risks

Your ability to express caring for others

Your self-e�cacy as you explored who you were

Access to mentors

Your positive feelings towards your community

Your motivation to perform well at school

Trust in at least one adult

Your confidence in your ability to perform well at school

The amount of time you spent to help society at large

Your number of positive relationships with adults

Your positive feelings for society at large

Your positive feelings towards your family

The amount of time you spent to help your family

70%

61%

51%

49%

49%

48%

47%

45%

41%

40%

38%

36%

36%

35%

34%

32%

20%

20%
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Figure 5 also shows that less than 50%, of alumni 
found the following SEL skills were maintained 
and used currently in their everyday life.

•  The amount of time you spent to help your 
community

•  Your ability to take others’ perspectives into 
consideration

•  Your ability to take positive risks
•  Your ability to express caring for others
•  Your self-efficacy as you explored who you were
•  Access to mentors
•  Your positive feelings towards your community
•  Your motivation to perform well at school
•  Your confidence in your ability to perform well 

at school
•  Trust in at least one adult
•  The amount of time you spent to help society at 

large
•  Your number of positive relationships with 

adults
•  Your positive feelings for society at large
•  The amount of time you spent to help your 

family
•  Your positive feelings towards your family

The most significant lasting changes reported 
by Teen HYPE alumni included SEL skills, sexual 
health, and leadership skills. Figure 6 shows the 
most significant lasting changes as reported by 
Alumni. These changes align with findings in 
Figures 3, 4, and 5, and they are as follows.

•  Self-Worth
•  Opening up to others
•  Sexual Health

•  Proving a support system
•  Becoming a leader
•  Ability to Communicate
•  Self-Regulation
•  Accepting of diversity
•  Soft Skills
•  Personal Power  

Teen HYPE alumni demonstrate they are still 
committed to engaging in Leadership activities 
which were mostly Civic Engagement. In the 
past 6 months, 66% of Teen HYPE alumni survey 
respondents reported they engaged in leadership 
activities. There were four major ways they were 
civically engaged leaders.

•  Being a coach for dancing, basketball, or acting.
•  Rising into leadership roles at work or school, 

such as being part of leading quality work 
groups at the office, serving as a Resident 
Advisor, or planning programs to create 
community.

•  Leading trainings, such as co-leading a criminal 
justice conference or leading a School-wide 
program on empowerment for youth at an 
internship. Some also noted they continue to 
attend trainings on leadership.

•  Inspiring other youth by providing academic 
mentorship opportunities, speaking on a panel 
for African American High School youth about 
career options, or co-chairing an Michigan State 
University youth reach out program.

A few described other ways they engaged 
in leadership activities, such as engaging in 
fraternities or sororities, or teaching their own 
children how to be leaders.
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Figure 6. Most Significant Lasting Change 

Most Significant LASTING Change Teen HYPE had on their Life (n=109)

Self-Worth

“Accepting who I am and loving myself.”

“ Before joining Teen HYPE, I was at a point in my life where I had lost myself with no guidance or 
role models. The flip of a coin could have determined whether or not I engaged in illegal behavior 
and follow the footsteps of so many of black boys my age in an under resourced city. Teen HYPE 
empowered and believed in me, and that empowerment fueled me to take advantage of the 
opportunities placed before me, even beyond the organization.”

Opening up  
to others

“ How to break out of my shell. I was quiet and too myself, but being in Teen HYPE improved my 
social skills.”

“ Teen HYPE changed me from a shy laid back person, to a person who demands to be heard.”

Sexual Health

“ Sexually health information [which] I was able to share with friends and shut down any incorrect 
myths they had about sex.”

“ Teen HYPE introduced me to sexual health education and I decided to earn a Master of Public 
Health degree to continue doing work around sexual health.”

Becoming  
a leader

“ Teen HYPE helped me accept responsibility and made me a leader in a supportive and constructive 
way. I feel better prepared to deal with my future and obstacles because of Teen HYPE.”

“ Teen HYPE taught me how step up and lead in many aspects of life. In classrooms, with friends, 
and on stages.” 

Ability to 
Communicate

The job opportunities that Teen HYPE helped me gain taught me how to carry myself 
professionally and improved my ability to communicate. By the time I got to college, it was not 
difficult to get a job or make connections with people. These skills continue to help me today.”

Self-Regulation
“Teen HYPE helped me overcome my anger issues.”

“They have really made me a better person I think before I act now.”

Soft Skills

“ Without Teen HYPE I don’t think I would be here today. Before Teen HYPE I didn’t have any 
guidance no mentorship or anything. I see a lot of people that I came up with that was in the 
same position as me and I find myself better off because of soft skills Teen HYPE has taught me.  
I have friends to this day that haven’t been out of Detroit and I appreciate Teen HYPE for 
everything they have done for me. I wish I could be in Teen HYPE forever.”

Personal Power “ They made me realize that, whatever I want to do, go for it. Don’t let anything stop me.”

Accepting of 
diversity

“ Teen HYPE taught me so much about the world we live in. I have always been taught to accept 
people for who they are but it wasn’t until I was in Teen HYPE where I learned how to deal with 
the many differences of my peers.”

“ Teen HYPE also made me very inclusive and gave me an opportunity to become friends and 
family with people from very backgrounds.”

“Teen HYPE helped me accept responsibility and 
made me a leader in a supportive and constructive 

way. I feel better prepared to deal with my future  
and obstacles because of Teen HYPE.”
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〈  WHAT DO TEEN HYPE 
ALUMNI NEED NOW?

  Teen HYPE alumni want Teen HYPE 
vetted resources and structured 
connections to other Teen HYPE  
alumni and staff.  

The 134 alumni survey respondents were asked what they would 
want if Teen HYPE had funds for alumni programming. These 
responses were categorized by their suggestions, and alumni were 
then invited to participate in online focus groups conducted on 
Zoom. Three online focus groups were completed, and a total of 
16 alumni participated. The online focus groups and the surveys 
surfaced a few key elements as to what alumni need now, and 
findings from the literature review validate their perspectives.

Teen HYPE Alumni want…

Free and vetted resources to support 
careers, financial growth, and well-being. 
Survey responses found that alumni most commonly 

asked for career support (n=58) and how to grow 
financially stable futures (n=40). A few hoped Teen HYPE 

could provide them access to wellbeing resources such as access 
to mental health (n=6), health care (n=3) resources, and hotline 
support (n=2). 

Focus group data found that alumni see Teen HYPE as a trusted 
source to vet information. Alumni could Google information about 
skills, but also want to know that the resources are high quality, 
and suitable for urban youth who grow up in Detroit. This type 
of resource is desired because alumni do not feel their family or 
friends are able to provide this type of information.

The types of career resources alumni want include how to think 
about building a career; how to transfer from one career to 
another; how to prepare for an interview; how to write a resume; 
and how to dress for professional settings.  They also wanted a 
list of trade schools and certificate opportunities, and potential 
internship opportunities over breaks. 

Types of financial resources alumni want include how to budget 
income; information about bank accounts and credit cards; how to 
get out of debt; how to access loans; how to budget and save for 
the future; steps to buying a home; and how to identify best types 
of investments.  

90
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These resources could be delivered through a one-time online 
webinar whose recording was hosted on an alumni website, 
or a list of vetted videos and articles on these practices.

While none of the focus group attendees self-identified as 
wanting wellbeing resources such as access to health care, 
mental health services or hotline support, they suggested 
that alumni need a centralized source of information about 
free or affordable ways to access wellbeing services. 

Literature review findings suggest that Detroit’s unique 
context consists of historic and current political, social, 
and economic elements that have disadvantaged urban 
black youth. These “wants” articulated in the focus group 
discussions align with Kirwin institutes statement that 
building  human capital and supporting linkages between 
people and resources are two of the three most important 
factors to build opportunities for Detroit’s youth.91

More connections to alumni and Teen 
HYPE staff.  Survey responses found that 
alumni want more opportunities to connect 

with other alumni (n=42), and to receive 
ongoing support from Teen HYPE staff (n=34). 

Focus group data found that Teen HYPE alumni want to 
stay connected to each other and to staff. Teen HYPE built a 
community with strong bonds among participants. Alumni 
would like structures, activities or ongoing communications 
so they continue to feel part of the Teen HYPE community.

Types of ongoing connection and ongoing support that 
Teen HYPE alumni want include a semi-regular newsletter, 
perhaps quarterly, with updates about Teen HYPE events, 
activities, volunteer opportunities, and even fundraisers. 
Another type of connection is a database where they 
could learn about other alumni: where they live, what 
types of jobs they have, and ways to connect with them. 
Alumni suggested organizing an annual half or full day 
alumni event, potentially around the Christmas holidays, 
when those who no longer live close are back in town to 
see their families. Activities could include ice breakers, 
networking, a meal, and perhaps some type of talent show 
where alumni demonstrate different skills.  

In terms of ongoing Teen HYPE staff support, alumni 
mainly want to know that they can reach out to staff if 
they have problems or needs.

The literature reviewed emphasizes that social capital will 
be stronger if youth are actively taught how to build their 
own social network. Suggested models that empower 
youth to build mentoring relationships include Youth-
Initiated Mentoring (YIP) approach, Connected Scholars 
Program, and Intentional Mentoring approach.93

Mentoring opportunities with other 
Teen HYPE alumni, and networking 
opportunities beyond Teen HYPE 

alumni.  Survey responses found alumni want 
mentoring opportunities with other Teen HYPE 

alumni (n=21), either as mentors or as mentees. A few 
specifically would like to expand networking opportunities 
beyond Teen HYPE alumni (n=3). 

]Focus group data found Teen HYPE alumni are excited 
to build mentoring relationships. Either they have already 
discovered how to succeed at a skill or an industry and 
are enthusiastic about passing on that knowledge to 
others, or they are excited to learn from others about a 
new skill or a new industry. Rather than be connected to 
people outside of their context, these alumni felt a Teen 
HYPE mentoring program would make more authentic 
relationships. They imagine ideally meeting with mentors 
quarterly and continuing with monthly check-ins.

A few hoped Teen HYPE could provide opportunities for 
alumni to network with people beyond Teen HYPE. Alumni 
believed that Teen HYPE itself has strong connections to 
other nonprofits, institutions, and businesses throughout 
Detroit. Alumni in or near Detroit would like Teen HYPE to 
organize a few networking opportunities to meet leaders 
in these organizations.

Literature review findings show mentors will continue to 
grow in importance as the technical skills required in the 
labor force evolve along with technology. Mentoring can 
increase an individual’s access to a variety of professional 
development functions and socio-emotional support.95 
Mentors can also facilitate linkages between individuals 
and resources.  

Research has found mentoring relationships are more 
successful when there are authentic reasons for the 
mentor and mentee to connect such as similar recreational 
habits, similar educational and work backgrounds, or 
similar interests.96 Creating clear processes to deal 
positively with prematurely ended mentoring relationships 
may reduce the potential harm to participants. It is 
estimated that mentoring relationships end prematurely 
one-third of the time.97    

94
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More preparation and continued 
support while pursuing 
postsecondary educational 

experiences. While only a few of the survey 
responders (n=2) suggested a desire for support 

to pursue postsecondary educational opportunities, in 
the focus groups this surfaced as a need.  In the focus 
groups, alumni were shown the educational achievements 
reported in the survey. When asked about their own 
educational experiences and needs, focus group 
participants described challenges faced by themselves or 
other Teen HYPE alumni.

Challenges some alumni face in educational settings 
include finding a trusted community of friends, juggling 
school and jobs, and figuring out how to build a structure 
for themselves after losing support of their family and 
Teen HYPE. Additionally, some stated they were the first 
in their family to attend college and did not know how to 
navigate the educational system. It should be noted, some 
Teen HYPE alumni had few challenges in college; most of 
those alumni attended college in Michigan and either had 
full-ride scholarships or managed to have a campus job 
(such as being an RA) which covered all their expenses. 

The economic value of a college degree was a clear 
factor in alumni’ decisions to pursue or continue to stay 
in college. A few alumni reported their family needed far 
more financial support, and they had observed friends 
who had finished college but not obtained jobs on 

graduation. To these few people, dropping out of college 
in order to work seemed a preferable course of action . 

Types of supports Teen HYPE asked for included: more 
pre-college preparation on how to manage first year 
experiences; identification of schools with internal support 
for youth from Detroit; more training on how to access 
scholarships and get financial aid; and other pathways 
to receive postsecondary support. Alumni currently in 
college requested:  ongoing support such as an annual 
check-in; an opportunity to reconnect with Teen HYPE in 
the summer; and a gift basket. A few focus group alumni 
greatly appreciated that Teen HYPE had sent a gift basket 
shortly before exams one year, and that Teen HYPE 
provided them a few resources before they left for college 
which their parents would not think about or afford.  

Literature review findings show college students who 
are the first in their family to attend college are 71% 
more likely than their non-generation peers to drop 
out of college.99 Similar to the Teen HYPE data, these 
students are at a higher likelihood to struggle due to 
juggling university and a job, feeling less prepared, 
holding negative attitudes about their potential, feeling 
unsupported by their families, and challenged to make 
social connections.100, 101, 102 Self-esteem and locus of control 
were found to be most predictive of academic success for 
first-generation students, although this holds true for all 
students.103 Fostering a sense of belonging has been found 
to increase self-esteem and the likelihood these students 
will remain in school.104

“Before joining Teen HYPE, I was at a point in my 
life where I had lost myself with no guidance or role 

models. The flip of a coin could have determined 
whether or not I engaged in illegal behavior and follow 

the footsteps of so many of black boys my age in 
an under resourced city. Teen HYPE empowered and 
believed in me, and that empowerment fueled me to 
take advantage of the opportunities placed before 

me, even beyond the organization.”

98
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CONCLUSION

〈   What does this mean? 

Teen HYPE is successful at building resilient leaders with ambition. However, growing 
up as urban youth in low resource communities disadvantages them in the marketplace. 
A little more support to build linkages to resources and people could help Teen HYPE 
alumni thrive. 

Teen HYPE does an excellent job supporting 
the transition of youth to adulthood. Teen HYPE 
alumni enter into adulthood with high school 
degrees, social-emotional learning skills, and 
positive sexual health knowledge and values. They 
seek more education or move straight into work. 
They wait to have families until they are ready. 
They find jobs. Compared to statistics on Detroit 
residents, Teen HYPE alumni are a success. 

Teen HYPE builds resilience. Survey closed-ended 
questions and opened-ended questions all show 
that Teen HYPE alumni gained and maintain a 
feeling of self-worth and ability to persist through 
life’s challenges due to Teen HYPE’s programming. 
A total of 94% of alumni reported a positive 
increase in self-worth right after Teen HYPE, and 
70% reported this skill was maintained. Open-
ended survey data showed that self-worth was a 
primary quality described by Teen HYPE alumni as 
a most significant lasting change. Similarly, A total 
of 90% of alumni reported a positive increase in 
their ability to persist through life’s challenges 
that emerged immediately after Teen HYPE, and 
61% report it was a maintained skill. Focus group 
data also elicited stories from alumni about their 
persistence through challenges during or after 
college. One alumnus described being homeless 
until he made it in the acting world in California, 
while another described working multiple jobs 
and internships throughout college knowing it 
would be worth it in the end. 

Teen HYPE increases civic engagement and 
active leadership. Survey and focus group 
data show that Teen HYPE helped participants 
learn what it means to be a leader, how to be a 
leader, and how to stay actively committed to 
this activism after they leave Teen HYPE. Focus 
group data found that these leadership qualities 
also drive some of the alumni’s ambition to be a 
mentor to others. 

Teen HYPE fills a need for connecting youth to 
a trusted adult. There is a notable shift in feeling 
connected to a trusted adult across the Teen 
HYPE data that was collected. A large majority 
(89%) of alumni survey respondents reported 
a positive and increased feeling of connection 
to a trusted adult while in Teen HYPE.  In sharp 
contrast,  a minority of alumni (36%) reported 
a feeling of connectedness to a trusted adult 
after Teen HYPE. It appears family members do 
not fill the trusted adult role, as the strength of 
connection and time spent with families had the 
lowest outcomes while alumni were in Teen HYPE 
and after Teen HYPE. This significant finding 
indicates a need for adult mentorship, and it is a 
need Teen HYPE can fill.

Teen HYPE alumni are ambitious and need 
support to succeed. Teen HYPE alumni are 
ready to take on the world, yet many grew up in 
contexts which make it hard for them to succeed.  
The Kirwin institutes Communities of Opportunity 
Social Justice Model prioritizes building human 
capital and supporting linkages between people 
and resources as two of the three most important 
factors to build opportunities for Detroit’s youth.105 
Further, empowering urban youth to learn how 
to build their social capital with mentors who 
provide authentic relationships is more likely to 
result in positive long-term outcomes.  Providing 
access to resources and building mentors are 
examples of ways the Teen HYPE could further 
support their alumni’s success. 

〈 24 〉         TEEN HYPE ALUMNI STUDY  



REFERENCES
1  Teen HYPE website. Retrieved (November, 2019) from: 
https://www.teenhype.org/. 

2  Teen HYPE website. Retrieved (November, 2019) from: 
https://www.teenhype.org/.

3  Davey, M. (2018). “Detroit was crumbling. Here’s how it’s 
reviving.” New York Times. Retrieved (November, 2019) from: 
https://www.nytimes.com/interactive/2018/04/30/us/detroit-
come-back-budget.html.

4  State of Michigan. Bureau of Labor Market Information. 
Industry Employment Figures. Retrieved (November, 2019) 
from:https://milmi.org/. 

5  State of Michigan, Bureau of Labor Market Information. 
(2019). Unemployment Statistics (LAU) for the Detroit-
Warren-Livonia, MI. Retrieved (November, 2019) from: 
https://milmi.org/.

6  Galster, G. (2016). “A Structural Diagnosis and Prescription for 
Detroit’s Fiscal Crisis: Response to William Tabb’s ‘If Detroit Is 
Dead, Some Things Need to Be Said at the Funeral.” Journal 
of Urban Affairs. 37, 17-20, Retrieved (November, 2019) from: 
https://www.urban.org/policy-centers/research-action-lab/
projects/strong-cities-strong-communities/sc2-designated-
cities-rounds-i-2013-15-and-ii-2014-16/detroit-michigan.  

7  “Ten Things to Know about Detroit.” New York Times. 
Retrieved (November, 2019) from: https://www.forbes.
com/pictures/emeh45jimm/a-declining-population-in-a-
widespread-city-13/#7f98993d1daa.

8  QuickFacts Detroit City, Michigan, Michigan. (2018). 
United States Census. Retrieved (November, 2019) 
from: https://www.census.gov/quickfacts/fact/table/
detroitcitymichigan,MI/PST045218.

9  Owens, R., Rosi-Hansberg, E., & Sarte, P. (2019). Rethinking 
Detroit. Princeton University. Retrieved (November, 2019) 
from: https://www.princeton.edu/~erossi/RD.pdf.

10  Farley, R. (2018). Detroit fifty years after the Kerner Report: 
What has changed, what has not, and why? RSF: The Russell 
Sage Foundation Journal of the Social Sciences, 4(6): 
206–41. doi 10.7758/RSF.2018.4.6.10. 

11  Reece, J., Rogers, C., Powell, J. and Grant-Thomas, A. 
(2008). Opportunity for All: Inequity, Linked Fate and Social 
Justice in Detroit and Michigan. Kirwin institute for the 
study of race and ethnicity. Ohio State University. Retrieved 
(November, 2019) from: http://www.kirwaninstitute.osu.edu/
reports/2008/07_2008_MIRoundtableOppMap_FullReport.
pdf. 

12 Reece, J., Rogers, C., Powell, J. & Grant-Thomas, A. (2008).
13  Swanson, C. (2008). Cities in Crisis: A Special Analytic 

Report on High School Graduation. Editorial Projects in 
Education Research Center. Retrieved (November, 2019) 
from: https://secure.edweek.org/media/citiesincrisis040108.
pdf. 

14 Farley, R. (2018).
15 Farley, R. (2018).
16  Local mythology reputes that the Nain Rouge, the infamous 

Red Dwarf, heralded misfortunate turns for Detroit residents 
back to the days of its French founder Cadillac. Retrieved 
(November, 2019) from: https://www.wsj.com/articles/
detroit-is-blaming-its-woes-on-a-mythical-imp-called-the-
nain-rouge-1458672900. 

17 Davey, M. (2018).

18  Klinefelter, Q. (2018). “Detroit’s big comeback: Out 
of bankruptcy, a rebirth.”. Morning Edition, NPR. 
Retrieved (November, 2019) from:  https://www.npr.
org/2018/12/28/680629749/out-of-bankruptcy-detroit-
reaches-financial-milestone; Davey, M. (2018).

19 Davey, M. (2018).
20  Sharkey, P. (2018). Uneasy Peace: The Great Crime Decline, 

the Renewal of City Life, and the Next War on Poverty. New 
York: W. W. Norton.

21  Hunter, G. (2017). “Detroit on Pace for Fewest Homicides 
Since ’66.” Detroit News, December 29.

22 Davey, M. (2018).
23  Edwards, R. (2018). “City to Expand Strategic Neighborhood 

Fund by $130 Million.” Michigan Chronicle, May 6.
24 Reece, J., Rogers, C., Powell, J. & Grant-Thomas, A. (2008).
25 Reece, J., Rogers, C., Powell, J. & Grant-Thomas, A. (2008).
26  Seth, P., Murray, C. C., Braxton, N. D., & DiClemente, R. J. 

(2013). The concrete jungle: City stress and substance abuse 
among young adult African American men. Journal of Urban 
Health, 90, 307–313. doi:10.1007/s11524-012-9716-4

27  Voisin, D. R., Jenkins, E. J., & Takahashi, L. (2011). Toward a 
conceptual model linking community violence exposure to 
HIV-related risk behaviors among adolescents: Directions 
for research. Journal of Adolescent Health, 49, 230–236. 
doi:10.1016/j.jadohealth.2011.01.002.

28  Wilson, H. W., Woods, B. A., Emerson, E., & Donenberg, G. 
R. (2012). Patterns of violence exposure and sexual risk in 
low-income, urban African American girls. Psychology of 
Violence, 2, 194–207. doi:10.1037/a0027265.

29  Katz, B. N., Esparza, P., Carter, J. S., Grant, K. E., & Meyerson, 
D. A. (2012). Intervening processes in the relationship 
between neighborhood characteristics and psychological 
symptoms in urban youth. Journal of Early Adolescence, 32, 
650–680. doi:10.1177/0272431611414060.

30  Slopen, N., Fitzmaurice, G. M., Williams, D. R., & Gilman, 
S. E. (2012). Common patterns of violence experiences 
and depression and anxiety among adolescents. Social 
Psychiatry and Psychiatric Epidemiology, 47, 1591–1605. 
doi:10.1007/s00127-011-0466-5.

31  Zona, K., & Milan, S. (2011). Gender differences in the 
longitudinal impact of exposure to violence on mental health 
in urban youth. Journal of Youth and Adolescence, 40, 
1674–1690. doi:10.1007/s10964-011-9649-3.

32  Krug, E., Dahlberg, L. L., Mercy, J. A., Zwi, A. B., & Lozano, R. 
(2002). World report on violence and health. Geneva: World 
Health Organization.

33  Seth, P., Jackson, J. M., DiClemento, R. J., & Fasula, 
A. M. (2017). Community trauma as a predictor of 
sexual risk, marijuana use, and psychosocial outcomes 
among detained African-American female adolescents. 
Vulnerable Children and Youth Studies, 12:4, 353-359, doi: 
10.1080/17450128.2017.1325547.

34  Seth, P., Jackson, J. M., DiClemento, R. J., & Fasula, A. M. 
(2017).

35  The Hidden Epidemic: Confronting Sexually Transmitted 
Diseases: Summary. (1997). Institute of Medicine (US) 
Committee on Prevention and Control of Sexually 
Transmitted Diseases; Eng TR, Butler WT, editors. 
Washington (DC): National Academies Press (US); 1997. 
Retrieved (November, 2019) from: https://www.ncbi.nlm.nih.
gov/pubmed/25165803.

〈 25 〉 



36  Berliner, D. C. (2013). Effects of inequality and poverty 
vs. teachers and schooling on America’s youth. Teachers 
College Record, 115, 1-26.

37  Lardier, D., Herr, K. Barrios, V., Garcia-Reid, P., & Reid, 
R. (2017). Merit in Meritocracy: Uncovering the Myth of 
Exceptionality and Self-Reliance Through the Voices of 
Urban Youth of Color. Education and Urban Society. doi: 
10.1177/0013124517727583.

38  Forenza, B., Rogers, B., & Lardier, D. T. (2017). What 
facilitates and supports political activism by, and for, 
undocumented students? The Urban Review. Advance online 
publication. doi:10.1007/s11256-017-0413-1.  

39  Kozol, J. (2012). Savage inequalities: Children in America’s 
schools. New York, NY: Broadway Books.

40  Wilson, W. J. (2012). The truly disadvantaged: The inner city, 
the underclass, and public policy. Chicago, IL: University of 
Chicago Press. (Original work published 1974).

41  Young, A. A., Jr. (2004). The minds of marginalized Black 
men: Making sense of mobility, opportunity, and future life 
chances. Princeton, NJ: Princeton University Press.

42 Young, A. A., Jr. (2004). 
43  Quane, J. M., & Wilson, W. J. (2012). Critical commentary: 

Making the connection between the socialization and the 
social isolation of the inner-city poor. Urban Studies, 49, 
2977-2987. 

44  Baldridge, B. J. (2016). “It’s like this myth of the 
Supernegro”: Resisting narratives of damage and struggle in 
the neoliberal educational policy context. Race Ethnicity and 
Education. Advance online publication. doi:10.1080/1361332
4.2016.1248819

45  Bourdieu, P. (1997). The forms of capital. In A. H. Halsey, H. 
Lauder, P. Brown & A. S. Wells (Eds.), Education: Culture, 
economy, and society (pp. 46-58). Oxford, UK: Oxford 
University Press.

46  Stanton-Salazar, R. D. (2011). A social capital framework 
for the study of institutional agents and their role in the 
empowerment of low-status students and youth. Youth & 
Society, 43, 1066-1109. doi:10.1177/0044118x10382877.

47  Kim, S. (2013), Networking enablers, constraints and 
dynamics: a qualitative analysis. Career Development 
International, 18(2), 120-138.

48  Lardier, D., Herr, K. Barrios, V., Garcia-Reid, P., & Reid, R. 
(2017).

49  Bozionelos, N., Kostopoulos, K, Van der Heijden, B., 
Rousseau, D. M., Bozionelos, T. H., Hoyland, T., Miao, R., 
Marzec, I., Jedrzejowicz, P., Epitropaki, O., Mikkelsen, A.., 
Scholarios, D., & Van der Heijden, C. (2015). Employability 
and Job Performance as Links in the Relationship 
between Mentoring Receipt and Career Success: A Study 
in SMEs. Group & Organized Management. 41(2): 135-171. 
doi:10.1177/1059601115617086. 

50 Bozionelos, N. et al. (2015).
51  DuBois, D., Portillo, N., Rhodes, J., Silverthorn, N., and 

Valentine, J. (2011). How effective are mentoring programs 
for youth? A systematic assessment of the evidence. 
Psychological Science in the Public Interest. 12(2), 57-91. 
doi:10.1177/1529100611414806.

52  DuBois, D., Portillo, N., Rhodes, J., Silverthorn, N., and 
Valentine, J. (2011).

53  Grossman, J., Chan, C.S., Schwartz, S.E. & Rhodes, J.E. 
(2012) The test of time in school-based mentoring: the 
role of relationship duration and re-matching on academic 
outcomes. American Journal of Community Psychology, 49 
( 1–2), 43– 54.

54  Grossman, J. & Rhodes, J. (2002). The test of time: 
predictors and effects of duration in youth mentoring 
relationships. Journal of Community Psychology, 30 ( 2), 
198– 219.

55  DuBois, D. L., & Silverthorn, N. (2005). Natural mentoring 
relationships and adolescent health: Evidence from a 
national study. American Journal of Public Health, 95(3), 518. 
doi:10.2105/AJPH.2003.031476.

56  DuBois, D. L., & Neville, H. A. (1997). Youth mentoring: 
Investigation of relationship characteristics and perceived 
benefits. Journal of Community Psychology, 25(3), 227–234. 
doi:10.1002/(SICI)1520-6629(199705)25:3<227:AID-
JCOP1>3.0.CO;2-T.

57 Grossman, J. & Rhodes, J. (2002). 
58  Hurd, N. & Zimmerman, M. (2010). Natural mentors, mental 

health, and risk behaviors: a longitudinal analysis of 
African American adolescents transitioning into adulthood. 
American Journal of Community Psychology, 46 (1-2), 36-48.

59  Timpe, and Lunkenheimer, E. (2015). The long-term 
economic benefits of natural mentoring relationships for 
youth. American Journal of Community Psychology, 56:12-
24. doi: 10.1007/s10464-015-9735-x.

60  Schwartz, S. E. O., and Rhodes, J. E. (2016). From treatment 
to empowerment: New approaches to Youth Mentoring. 
American Journal of Community Psychology. 58(1-2), 150-
157. doi-org.aurarialibrary.idm.oclc.org/10.1002/ajcp.12070.

61  Oberle, E., Schonert-Reichl, K. A., Hertzman, C., & Zumbo, 
B. (2014). Social-emotional competencies make the grade: 
Predicting academic success in early adolescence. Journal 
of Applied Developmental Psychology, 35(3), 138–147. 
doi:10.1016/j.appdev.2014.02.004.

62  Durlak, J., Weissberg, R., & Pachan, M. (2010). A meta-
analysis of after-school programs that seek to promote 
personal and social skills in children and adolescents. 
American Journal of Community Psychology, 45(3–4), 
294–309. doi:10.1007/s10464-010-9300-6.

63  Durlak, J. A., Domitrovich, C. E., Weissberg, R. P., & Gullotta, 
T. P. (Eds.). (2015). Handbook of social and emotional 
learning: Research and practice. The Guilford Press.

64  Jones, S. M., McGarrah, M. W., & Kahn, J. (2019). Social 
and emotional learning: A principled science of human 
development in context. Educational Psychologist, 54(3), 
129–143. doi:10.1080/00461520.2019.1625776.

65  Immordino-Yang, M. H., Darling-Hammond, L., & Krone, 
C. R. (2019). Nurturing nature: How brain development is 
inherently social and emotional, and what this means for 
education. Educational Psychologist, 54(3), 185–204. doi:10.1
080/00461520.2019.1633924.

66  Immordino-Yang, M. H., Darling-Hammond, L., & Krone, 
C. R. (2019). Nurturing nature: How brain development is 
inherently social and emotional, and what this means for 
education. Educational Psychologist, 54(3), 185–204. doi:10.1
080/00461520.2019.1633924.

〈 26 〉         TEEN HYPE ALUMNI STUDY  



67  Knotek, S. E., Fleming, P., Thompson, L. W., Rouch, E. 
F., Senior, M., & Martinez, R. (2016). An implementation 
Coaching Framework to Support a Career and University 
Readiness Program for Underserved First-Year College 
Students. Journal of Educational and Psychological 
Consultation, 29(3), 337-367. doi:10.1080/10474412.2018.154
4903. 

68  Próspero, M., Russell, A., & Vohra-Gupta, S. (2012). Effects 
of motivation on educational attainment: Ethnic and 
developmental differences among first generation students. 
Journal of Hispanic Higher Education, 11(1), 100–119. doi: 
10.1177/1538192711435556. 

69  Petty, T. (2014). Motivating first generation university 
students to academic success and university completion. 
University Student Journal, 48(2), 257–264.

70 Próspero, M., Russell, A., & Vohra-Gupta, S. (2012).
71  Aspelmeier, J., Love, M., McGill, L., Elliott, A., & Pierce, T. 

(2012). Self-esteem, locus of control, university adjustment, 
and GPA among first- and continuing-generation students: A 
moderator model of generational status. Research in Higher 
Education, 53, 755–781. doi:10.1007/s11162-011-9252-1.  

72 Aspelmeier et al. (2012).
73 Petty, T. (2014).
74  Knotek, S. E., Fleming, P., Thompson, L. W., Rouch, E. F., 

Senior, M., & Martinez, R. (2016).
75  Krauss, S. M., Pittman, K. J., & Johnson, C. (2016). Ready by 

Design: The Science (and Art) of Youth Readiness. Retrieved 
(November, 2019) from: https://foster-ed.org/wp-content/
uploads/2017/02/Ready-By-Design-2016.pdf. 

76 Krauss, S. M., Pittman, K. J., & Johnson, C. (2016).
77 Krauss, S. M., Pittman, K. J., & Johnson, C. (2016).
78  Michigan created by Brendan Flamand from the Noun 

Project. Retrieved (November, 2019) from: https://
thenounproject.com/brendan.flamand/, 

79  Graduation by MRK from the Noun Project. Retrieved 
(November, 2019) from: https://thenounproject.com/
search/?q=Graduation&i=2509769. 

80  QuickFacts; Detroit city, Michigan; United States: www.
census.gov.

81  Swanson, C. (2008). Cities in Crisis: A Special Analytic 
Report on High School Graduation. Editorial Projects in 
Education Research Center. Retrieved (November, 2019) 
from: https://secure.edweek.org/media/citiesincrisis040108.
pdf. 

82  Baby by Gan Khoon Lay from the Noun Project. Retrieved 
(November, 2019) from: https://thenounproject.com/
search/?q=Baby&i=876149. 

83  Data Driven Detroit. State of the Detroit Child. (2012). 
The Skillman Foundation. Retrieved (November, 2019) 
from: https://datadrivendetroit.org/files/SGN/D3_2012_
SDCReport_Updated.pdf.  

84  Dollar by Rockicon from the Noun Project. Retrieved 
(November, 2017) from: https://thenounproject.com/
search/?q=Dollar&i=918969. 

85 QuickFacts Detroit City, Michigan, Michigan. (2018).
87  Lehmann. E. (2015). Getting to No: Designing Survey 

Questions that Reduce Positive Response Bias. Presentation 
for American Evaluation Association Coffee Break on August 
10th, 2015. Retrieved (November, 2019) from: https://www.
eval.org/l/li/?redir=http%3a%2f%2fcomm.eval.org%2fcoffee_
break_webinars%2fviewdocument%2fcfb-228-getting-to.

88  Reichheld, F. (2003). The Number You Need To Grow. 
Harvard Business Review. Retrieved (November, 2019) from: 
https://hbr.org/2003/12/the-one-number-you-need-to-grow.

89  Poncelet. E. (2019). Retrospective Pre and Post Tests. CES 
Professional Development Webinar. 

90  Financial growth by ProSymbols from the Noun Project. 
Retrieved (November, 2019) from: https://thenounproject.
com/search/?q=Financial%20growth&i=2069276.  

91  Reece, J., & Rogers, C., Powell, J. and Grant-Thomas, A. 
(2008).

92  Collaboration by abeldb from the Noun Project. Retrieved 
(November, 2019) from: https://thenounproject.com/abeldb/
collection/collaborative/?i=788892. 

93  Schwartz, S. E. O., & Rhodes, J. E. (2016). From treatment 
to empowerment: New approaches to Youth Mentoring. 
American Journal of Community Psychology. 58(1-2), 150-
157. doi-org.aurarialibrary.idm.oclc.org/10.1002/ajcp.12070.

94  Knowledge Transfer by ProSymbols from the Noun Project. 
Retrieved (November, 2019) from: https://thenounproject.
com/search/?q=mentor&i=1876141.  

95 Bozionelos  et al. (2015).
96  DuBois, D., Portillo, N., Rhodes, J., Silverthorn, N., and 

Valentine, J. (2011). How effective are mentoring programs 
for youth? A systematic assessment of the evidence. 
Psychological Science in the Public Interest. 12(2), 57-91. 
doi:10.1177/1529100611414806.

97  Grossman, J.B., Chan, C.S., Schwartz, S.E. & Rhodes, J.E. 
(2012) The test of time in school-based mentoring: the 
role of relationship duration and re-matching on academic 
outcomes. American Journal of Community Psychology, 49 
( 1–2), 43– 54.

98  Organisation by Nithinan Tatah from the Noun Project. 
Retieved (November, 2019) from: https://thenounproject.
com/search/?q=Institution&i=2749471. 

99 Próspero, M., Russell, A., & Vohra-Gupta, S. (2012).
100 Petty, T. (2014).
101 Próspero, M., Russell, A., & Vohra-Gupta, S. (2012).
102 Aspelmeier et al. (2012).
103 Aspelmeier et al. (2012).
104 Petty, T. (2014).
105 Farley, R. (2018).

〈 27 〉 



www.teenhype.org


